
 Learning how to observe children has 
helped me become more aware of their 
needs and able to plan more effective 
activities.  

 Jay, a student on an early years course  

 In this unit you will: 

A  understand the importance of observation and assessment in work with 
children  

B  be able to present records of observations of children 
C1  be able to draw valid conclusions from observations of children 
C2  understand the importance of planning to support children’s play and 

development 
D  be able to create, implement and review activity plans for children. 

 Learning aims 
 Assessment: You will be assessed by a series of assignments set by your teacher/tutor. 

 As a professional working with children you will need to observe, assess and plan for 
their development, interests and strengths. Observing children is quite a skill but, 
once mastered, it is fascinating and rewarding. By making observations you can begin 
to understand a child and start to think and plan for their needs and interests. This 
requires knowledge of child development and play. It also requires an understanding of 
the curriculum framework that is being used in your setting.  

 In this unit you will look at the importance of this process and how to observe and plan 
for children, based on the conclusions of your observations. 

 introduction 
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       and Development 

 Assessment: You will be assessed by a series of assignments set by your teacher/tutor. 
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This table shows what you must do in order to achieve 
a Pass, Merit or Distinction grade, and where you 
can find activities to help you.Assessment Zone

Assessment criteria

Pass Merit Distinction

Learning aim A: Understand the importance of observation and assessment in work with children

3A.P1  

Explain the importance of observing and assessing 
children in early years settings.
Assessment practice 9.1

3A.M1  

Analyse issues to be considered when observing 
and assessing children in early years settings.
Assessment practice 9.1

Learning aim B: Be able to present records of observations of children

3B.P2  

Justify the selection of a set of observational 
methods to observe the development of a child in 
an early years setting, giving valid reasons for your 
choice.
Assessment practice 9.2

3B.P3  

Present full and effective records to show that 
valid observation of a child’s play and development 
has taken place.
Assessment practice 9.2

3B.M2  

Analyse the appropriateness of selected 
observational methods for assessing the play and 
development of a child in an early years setting.
Assessment practice 9.2

3B.D1  

Evaluate the validity of the selected observational 
methods used, making recommendations to 
address potential weaknesses.
Assessment practice 9.2

Learning aim C: 
1 Be able to draw valid conclusions from observations of children
2 Understand the importance of planning to support children’s play and development

3C1.P4  

Describe how observations of the child’s stages 
of development and interests can be used 
to contribute to planning to meet play and 
development needs.
Assessment practice 9.2

3C1.P5  

Describe the observed behaviour making use of 
relevant theories of development.
Assessment practice 9.2

3C1.P6  

Select, giving valid reasons, different play 
activities and strategies which could enable the 
observed child to progress further.
Assessment practice 9.2

3C2.P7  

Explain the role of planning in early years settings 
to support children’s play and development.
Assessment practice 9.2

3C.M3  

Analyse how observation and assessment have 
contributed to planning to meet a child’s play and 
development needs.
Assessment practice 9.2

3C.M4  

Discuss the relevance of theories of development 
to what has been observed about a child’s 
progress.
Assessment practice 9.2

3C.M5  

Assess different play activities and strategies 
which could enable the observed child to progress 
further.
Assessment practice 9.2

3C.D2  

Evaluate how observation, assessment and 
planning have contributed to the observed child’s 
progress in relation to theories of development.
Assessment practice 9.2

3A.P1 3A.M1

3B.P2

3B.P3

3B.M2 3B.D1

3C1.P4

3C1.P5

3C1.P6

3C2.P7

3C.M3

3C.M4

3C.M5

3C.D2

Unit 9 Observation, Assessment and Planning for Play and Development
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  Assessment Zone Unit 9

How you will be assessed
This unit will be assessed by a series of 
internally assessed tasks set by your teacher/
tutor. Throughout this unit you will find 
assessment practice activities that will help you 
work towards your assessment. Completing 
these activities will not mean that you have 
achieved a particular grade, but you will have 
carried out useful research or preparation that 
will be relevant when it comes to your final 
assignment. 

In order for you to carry out the tasks in your 
assignment, it is important that you check you 
have met all of the Pass grading criteria. You 
can do this as you work your way through the 
assignment.

If you are hoping to gain a Merit or Distinction, 
you should also make sure that you present the 

information in your assignment in the style that 
is required by the relevant assessment criteria. 
For example, Merit criteria will require you to 
discuss and analyse, and Distinction criteria will 
require you to evaluate.

The assignment set by your teacher/tutor will 
consist of a number of tasks designed to meet 
the criteria in the table opposite. This is likely 
to consist of a written assignment, but may also 
include activities such as the following:

•	 observations of young children

•	 a report drawing conclusions from 
observations

•	 a presentation to your peers and teacher/
tutor

•	 an assignment.

 English Functional Skills signposting  Information and Communication Skills signpostingEnglish i&Ct

Learning aim D: Be able to create, implement and review activity plans for children

3D.P8  

Present appropriate activity plans for an observed 
child to support their play and development linked 
to the relevant curriculum. (English and I&CT)
Assessment practice 9.2

3D.P9  

Review the effectiveness of the planning methods, 
plans and implemented activities in supporting the 
child’s play and development.
Assessment practice 9.2

3D.M6  

Analyse the extent to which the plans and 
implemented activities supported the child’s play 
and development.
Assessment practice 9.2

3D.D3  

Evaluate own practice in the planning, creation 
and implementation of activities in terms of how it 
supported the child’s play and development.
Assessment practice 9.2

Englishi&Ct3D.P8

3D.P9

3D.M6 3D.D3

5
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 Figure 9.1 The common reasons for observing children 

Assessments are particularly important as a tool to: 

•	  learn more about children’s needs and interests  

•	  consider children’s progress in relation to 
normative development 

•	  check the child’s progress in relation to curriculum 
outcomes 

•	  share information with parents about their child. 

 Observing and assessing children is key to effective 
professional working. In this section, we will look at 
the many reasons why early years professionals and 
others observe and assess children. 

 Observing and 
assessing children  

 There are many reasons for observing and carrying 
out assessments on children, shown in Figure 9.1.

A   Understand the importance of observation 
and assessment in work with children 

A 

 Getting started 
 Do you know how many different types of observation methods there 
are and why they might be used? List the methods that you know about 
already. By the end of this unit, see if you can add to your list. 

To assess children’s overall 
developmental progress

To consider children’s progress in 
relation to curricula and frameworks

To assess the 
e�ectiveness of activities

To help practitioners re�ect 
on their own practice

To gain information 
for parents

To help understand 
children’s interests

To form the basis 
of planning

To consider how children are 
using the environment

To focus on particular areas 
of a child’s development

To consider individual 
children’s strengths

To help understand a 
particular child’s behaviour

To learn more about the 
characteristics of young children

To provide information to 
support transitions

Common 
reasons for 
observing 

children
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Reflecting on practice
As well as focusing on children, observations should 
also be used to focus on your practice with children. 
The term ‘reflective practitioner’ is often used here. 
This means thinking about the impact that you have 
on children’s enjoyment, learning and behaviour. By 
observing children’s responses during sessions and 
activities, you can reflect on how effective you are, 
and consider ways in which you might become more 
effective. 

Children’s needs and interests
Observing children helps you learn more about 
them and so should, in theory, help you work more 
effectively. You might spot a 4-year-old who is left-
handed and so remember to put out left-handed 
scissors or, when observing another child, you might 
notice a movement they make that shows when they 
need the toilet. These are examples of small day-to 
day needs, but observing a child might also reveal 
that they require more significant support, such as 
speech and language therapy. Identifying a need 
for this kind of support should happen as early as 
possible in the child’s life, as this has been shown to 
result in more positive outcomes. 

It is useful not to fall into the trap of only observing 
children when there is a problem or concern. 
Observations also tell you about children’s strengths 
and interests, and this information can be used to 
help plan play and other activities for them.

Sharing information with parents
Working closely with parents is essential in early years 
practice. Parents have a right to know how their child 
is progressing and what they have spent time doing. 
As we will see later in this section, wherever possible, 
parents should contribute to the observation and 
planning process as they will also have knowledge 
and ideas about their child. 

Go to Unit 5 in Student Book 1 to find more 
information about how important it to work 
closely with parents.

Link

Providing information to support transition
Observations and assessments may also be shared, 
with parental consent, with other practitioners and 
professionals to support transition. You may provide 
information about how best to help the child settle 
or ideas for resources and activities that the child 
enjoys. You may also pass on records about the 
child’s progress in relation to a curriculum framework 
where appropriate.

Go to Unit 11: Section B to find more 
information about reflecting on your 
performance.

 Link

Using observations and 
assessments to inform planning 

As you can see in Figure 9.1, observations and 
assessments are used to help plan activities, 
resources and play opportunities for groups and 
individual children. Observations and assessments 
are also needed to ensure that children are making 
progress within the curriculum frameworks of their 
country. For example, a child aged 3 living in England 
is likely to attend a setting that is using the Early 
Years Foundation Stage, while a child of the same 
age living in Wales is likely to be in a setting using 
the Foundation Phase.

Types of assessment
It is good practice for settings to observe children 
during play and adult-directed activities and to use the 
information gained to support the planning process. 
Two types of assessment are generally used in settings: 
formative assessment and summative assessment.

Formative assessment
Formative assessment is where a child’s progress 
is tracked on an ongoing basis. Most settings will 
do some observations and use these immediately 
to consider what the child’s next steps might 
be in particular areas of the curriculum or their 
development. Formative assessment supports short-
term planning. 

7
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Issues when observing 
and assessing children 

There are many issues to consider when observing 
children. It is important to understand these before 
you begin observing and assessing children. Figure 
9.2 outlines the issues.

children’s interests, needs and overall development. 
They should, if they wish, be involved in the ongoing 
observation and assessment of their children. It 
is good practice to find out about what children 
do when they are at home and what parents 
have noticed about their children’s interests and 
development. This is important because children 
often behave differently at home than they do in 
the setting. At home children may be more relaxed 
and also have different opportunities. For instance, 
they are likely to interact with siblings or other 
family members. They are also likely to do a range 
of activities such as helping in the garden, going 
shopping or going to the park. Some children may 
also speak a language at home that is different to 
that used in the setting.

Summative assessment
Most settings will periodically review a child’s 
progress in all areas of the curriculum. This often 
takes the form of an overall report. Summative 
assessment allows for an overview of the child’s 
progress, interests and development. Summative 
assessments are helpful in long-term planning. They 
are also likely to be shared with other settings when 
the child is due to move, but this can only take place 
with parental consent. In England, settings following 
the EYFS are required to produce two summative 
assessments: one when the child is 2 years old and 
another when the child has finished their reception 
year. 

Early Years Foundation Stage Profile (England only)

This is a type of summative assessment that is 
carried out by teachers towards the end of the 
reception year. The Early Years Foundation Stage 
Profile requires teachers to make judgements about 
children’s progress in relation to the early learning 
goals. These are targets that have been set by the 
English government and it is hoped most children 
will be able to meet them by the end of this stage. 
From 2013, teachers will record whether children are 
working towards, have met or have exceeded the 
early learning goals. The judgements that teachers 
make must be based on observations that have taken 
place throughout the year.

The importance of 
parental involvement 

It is recognised that parents are partners with us 
in the care and education of their children, and so 
you should involve them in every area of your work. 
Parents are key to helping you fully understand 

It is important to involve parents in the care of their children

The involvement of parents may take different forms 
according to the age of the child, the type of setting 
and the parents’ wishes. All settings should provide 
written summaries of the child’s progress as well as 
parents’ meetings, but it is good practice do far more 
than this. There are many ways in which settings work 
alongside parents in the observation and assessment 
process. Table 9.1 shows some of these.

8 BTEC National Children’s Play, Learning and Development | Book 2
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Formative assessment – assessment that takes 
place during the learning process on an ongoing 
basis, or ‘assessment for learning’.

Summative assessment – assessment of what a 
child knows and can do at the end of a period of 
learning, or ‘assessment of learning’.
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Table 9.1 How settings can work alongside parents

Ways settings work alongside 
parents

How they are helpful

Sharing photographs, film clips 
and sound recordings

As children do different things at home, some settings invite parents to 
share photographs, film clips and sound recordings with them.

Observations in the home Some parents may be interested in observing their child and looking 
out for particular milestones when their child is at home.

Sharing observations with parents It is good practice for settings to show and talk about observations on 
or near the day that they have been carried out.

Observations in the setting Some settings invite parents to observe their child in the setting. They 
may give parents some points to look out for.

Summative assessment Some settings create summative assessments using parental input. 
Others create specific sections in which parents can make their 
comments about their child.

Figure 9.2 Issues to consider when observing and assessing 
children

Participant biasCon�dentiality

Gaining permission from parents 
and/or your supervisor

Issues to consider when 
observing children

opt out of allowing these methods or may impose 
strict conditions on how they can be used.

If you are on placement, you should ask your 
supervisor for permission to carry out an observation. 
In order that permission can be given, it is helpful for 
parents or supervisors to know the following:

•	 the purpose of the observation

•	 the method of observation

•	 how the information gained will be used

•	 who will have access to the observation.

Confidentiality
Information recorded during observations must be 
treated as confidential. It is also worth noting that it 
comes under the scope of the Data Protection Act 
1998. 

Gaining permission
The starting point of any observation is to gain 
permission. As observation is integral to working 
effectively with children, settings usually have an 
agreement with parents that observations and 
assessments can take place. Digital observation 
methods such as photography and film are 
increasingly being used, and parents may sometimes 

Find out more about the Data Protection Act 
1998 and what it means for you and your setting 
on the Directgov website. You can access this 
website by going to www.pearsonhotlinks.co.uk 
and searching for this title.

Research
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It is usual for settings to have policies in place 
that say who can look at children’s records and 
assessments. This may include the key person, the 
manager and of course the parents. Most settings 
operate a need-to-know policy.

•	 Information from other adults

You have seen that parents and others are important 
in the assessment process, but observers who have 
already been given information about a child can find 
it hard to observe objectively. They may pay more 
attention to information that concurs with what they 
have been told than to things that contradict this.

•	 Developmental knowledge

Having a good knowledge of development is 
important, as without it, observers may not pick up 
on behaviours that are atypical or of interest. On the 
other hand, if an observer has a particular interest in 
certain areas of behaviour, they may focus on these 
to the exclusion of others.

•	 Method of recording

Some methods of recording are ‘open’ (see Section 
B for more about this), and allow the observer to 
decide what is of interest and which behaviours to 
note down. This makes it easier for participant bias to 
be shown.

Avoiding participant bias
It is difficult to avoid participant bias, but being aware 
that it may occur is the first step. In addition, it can be 
useful to choose a variety of recording methods for 
a clearer overall picture. It is also important to listen 
carefully to alternative points of view about a child 
and to consider these when next observing the child.

If you submit observations as part of an assignment, 
it is important to change the names of children and 
settings. This avoids a child being identified by others 
who have no direct reason to know about the child. 
The need for confidentiality is one reason why digital 
methods such as photography or film clips are not 
likely to be appropriate for observations submitted as 
part of an assignment.

Participant bias
When you carry out an observation, it can be very 
hard to remain objective. This is called participant 
bias. There are many possible reasons for participant 
bias.

•	 Relationship with a child

When an observer has a relationship with a child, they 
are likely to have subconsciously made judgements 
about the child based on what they already know. 
This means they may miss things that do not ‘fit’ 
this existing picture. Participant bias is also seen in 
assessments of children, as someone who knows a 
child may mark that child favourably or sometimes be 
more critical in their assessment.

•	 Values and beliefs

Observers may have certain beliefs about groups 
of children, which make it hard to observe them 
objectively or make accurate assessments. 
An example of this is gender. If an observer 
subconsciously believes that girls are more 
cooperative than boys, the interpretation of a girl 
answering back to an adult may be different than it 
would be for a boy.

You have been asked to write a guide for an 
early years learner magazine about observing 
and assessing children. Write an article that 
includes the following:

•	 the importance of observations and 
assessments

•	 different methods that can be used

•	 how to select the appropriate methods 
according to the information that needs to be 
collected

•	 issues to be considered when observing and 
assessing children.

Assessment practice 9.1  3A.P1 | 3A.M1
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those people who genuinely ‘need to know’.

Participant bias – where an observer is 
subconsciously recording information in a 
subjective way.

Key terms
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 B  Be able to present records of 
observations of children 

B 

then considers whether or not this is what they are 
seeing while they observe the child. Closed data 
methods are considered to be less subjective than 
open data methods. Their major drawback is that 
they can focus your attention so narrowly that data 
might be missed, for example whether children smile 
as they skip. Closed data methods tend to be good 
for assessing children’s skills and achievements.  

•	   Open data methods   

 Open data methods allow us signifi cantly more 
freedom, as the observation format is not as narrow. 
The observer is able to focus on whatever takes their 
attention. This increases the likelihood of subjectivity, 
but does mean you might gain more information 
about children. Snapshot observations are examples 
of open data recording. In this type of observation, 
the observer jots down what is perceived as 
interesting when watching a child.  

 Figure 9.3 shows commonly used methods of 
observation. 

 There are many different methods of observing 
and assessing children. In this section we will look 
at several different methods, the reasons why they 
might be used and their benefi ts and drawbacks.  

 Observational methods  
 Each observation technique has advantages and 
limitations so it is to learn to use several. While there 
are different techniques for doing it, remember 
that observing children is always about collecting 
information. Knowing what you need to learn about 
the child is therefore important when choosing a 
technique. There are two broad methods of data 
collection: closed data methods and open data 
methods. 

•	   Closed data methods  

 Closed data methods focus our attention very 
narrowly. A good example of a closed data method 
is a checklist, which usually consists of groups of 
statements. The observer reads the statements and 

  Figure 9.3 Popular methods of observation 

 

Methods of 
observing 

children

Checklists and tick charts

Time samples

Written narratives/running records

Snapshot/post-it observations

Target child observations

Digital recordingsSound recordings

Event samples

Sociograms

Gaining information about 
a child from others, e.g. 
through questionnaires, 

structured interviews 
or informal chats (non-

contemporaneous 
information)

Photography and �lming using a camera
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 Checklists/Tick charts 
 Checklists, or tick charts, are a popular closed 
method of observing children, because they are 
easy to use and understand – they are used in many 
settings by a range of professionals. A sheet is 
prepared with a list of statements. In some settings 
these statements relate to the curriculum framework, 
or they may be compiled to include developmental 
milestones. 

 When to use this method 

 Checklists or tick charts can be used when you 
need to look at a child’s skills or knowledge. This is 
also a good method to see how much progress a 
child has made, as the same tick chart can be used 
a few weeks later. For example, in the classroom a 
checklist may be used to see how many letter sounds 
a child knows. Checklists are often used to compare 
a particular child’s development or knowledge with 
children of a similar age. 

 How to use this method 

 You need to read carefully through the listed 
tasks or skills before beginning the observation. 
When you observe the child, note whether or not 
a child is able to do each with a tick or remark. 
This is an observation technique that can be done 
unobtrusively, by simply watching the child and 

hoping that they will show the skills to be recorded, 
or you can ask the child a specifi c question or to 
show you skills such as writing their name. 

 Figure 9.4 shows an example of a checklist. 

Child  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Child’s age . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Observer . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Date of observation . . . . . . . . . . . . . . . . . . . . . . . . . . . Time. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Activity Yes No Comments

Puts together three-piece puzzle

Snips with scissors

Paints in circular movements

Holds crayons with �ngers, not �st

Can thread four large beads

Turns pages in a book one by one

Can put on and take off coat

 
  Figure 9.4 An example of a checklist 

 Advantages of checklists 
•	  This is an easy method to use and you can draw up 

your own list of skills or knowledge that you want 
to observe. 

•	  Parents can be involved in looking out for skills at 
home. 

 Disadvantages of checklists 
•	  Observers who have been working with children 

may want to show progress and so fi nd it hard to 
complete these tests accurately.  

•	  Some statements may not relate exactly to what a 
child is observed doing so the observer may have 
to estimate whether or not the child can perform a 
task. 

•	  Space for comments may be restricted, so 
observers may not be able to record whether the 
child showed a skill or knowledge easily or needed 
prompting, for example. 

•	  Checklists and tick charts do not help us to 
understand children’s interests or why they have 
gained skills or knowledge. 

 Time samples 
 Time samples are interesting 
and versatile. They provide 
information about a child’s 
activity at regular intervals 
(i.e. what a child is doing 
during a session at 10-minute 
intervals). Time samples can be 
structured and written in code 
form, or they may be freer, 
with observers simply using a 
running commentary style as 
the sample is taken. 

 When to use this method 

 This is a useful method to 
use to look at a child’s activity 
overall or as part of a session. 
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 Disadvantages of time samples 
•	  They don’t record information about what a child is 

doing outside the sample time. 

 Written narrative/Running record  
 This method is probably one of the most 
straightforward. It requires the observer to put into 
writing what is being seen. There is a surprising 
amount of skill required, though, as it can be hard 
to fi nd descriptive language and be able to write 
it down quickly enough to keep up. The speed at 
which the observer must write means that only a 
small amount of information can be recorded and its 
selection is likely to be very subjective. The language 
that is used to record is also subjective. Observers 
will not have the time to consider vocabulary carefully 
and will probably put down the fi rst word that comes 
to them that they feel fi ts the situation. For instance, 
they may use ‘snatches’, which is more emotive than 
‘takes quickly’. Most observers using this method 
fi nd it helpful to pause from time to time to fi nish off 

It is less intensive than the target child or the written 
narrative methods and leaves the observer free 
to look at other children between samples. It is a 
good method for observing children’s all-round 
development in a range of contexts. For example, 
you may observe social interaction while the child is 
playing indoors with the sand, followed by outdoor 
play using a range of equipment. Time samples 
can also be used to observe children’s interests and 
concentration span. 

 How to use this method 

 The starting point for this method is to decide how 
structured the time sample needs to be. A structured 
recording will mean that you need to draw a sheet 
in advance and familiarise yourself with codes. You 
will also need to decide how often you will sample 
the child’s activity – this may depend on the length 
of time you intend to observe them for. For example, 
you may use fi ve-minute intervals for observations 
that last for less than an hour, or 15-minute intervals 
for all-day observations. It is 
unlikely that sample times 
greater than 15 minutes will be 
very informative.  

 Once you have determined 
the range of the time sample, 
the next step is simply to 
record what you see when it 
is time to observe. While it 
can be interesting to observe 
the child in the meantime, it is 
important only to record at the 
sample times. 

 Figure 9.5 shows an example 
of a time sample recording 
sheet. 

Name of child Date of 
birth

Date of 
observation

Start time End 
time

Purpose of observation

10.00

10.05

10.10

10.15

10.20

10.25

10.30

10.35

10.40

10.45

Bryony Matthews

14-9-2012 10.00 am

20-08-08

11.00 am

Plays     interaction 
with other child?

Book corner. Alone taking books out of shelves
and making piles

Book corner, with Adult. Tidying books
Rolling on floor

Book corner. Adult reading story. 2 x
other children with BM. BM moves away slightly
Book corner. Adult    BM talking. Pointing
out pictures. Pushes other child away

Book corner. Alone. Rolling on floor lifting
rug around her.

Book cornder. Alone. Tapping books on
shelves one by one.

Snack table. Waiting for turn.
Watching 2 x others pour drinks.

Sand tray. Standing watching 3 x children
at play. Eye contact

Water tray. 2 x other children (ST    TM)
Hitting water with hands. Smiling at ST

ST passes BM a funnel. ST smiles
uses funnel, laughs  (water tray)

3

3

3

2

2

2

5

5

2

4

 
  Figure 9.5 This observer is using a code number to record the intensity of the child's 
engagement as well as recording what the child is doing every fi ve minutes 

 Advantages of time samples 
•	  They provide information 

about children’s activity over 
a relatively long period. 

•	  They can be used to provide 
information about children’s 
overall development. 

•	  They can give an indication 
of children’s interests and 
levels of concentration.  
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sentences. Afterwards, notes will need to be rewritten 
so they are legible.

When to use this method

This is a versatile method that is often used as a 
starting point for future observations. You can choose 
to record any area of development, or look at a child 
more holistically and note down things of interest as 
they occur. 

How to use this method

You will need a reliable pen and notepad. 

Begin by noting the start time of the observation 
as well as the context. Then, as you watch the child, 
write down what you are seeing. This method is 
sometimes referred to as ‘running commentary’. 
Most observers find that they need to stop after a few 
minutes, as they are unable to write quickly enough 
to record everything a child is doing or saying. It is 
good practice to note the time of each stop and start 
so that anyone reading it later does not assume that 
the commentary is continuous. It is also usual for the 
writing to be in the present continuous tense, for 
example ‘he is going towards the door’ rather than 
‘he went towards the door’.

Advantages of written narrative
•	 This is quite an open method of recording, so it 

can provide quite a lot of information. 

•	 No preparation is required.

•	 This method provides a ‘portrait’ of a child and so 
is popular with parents.

Disadvantages of written narrative
•	 This way of recording can be quite subjective, as it 

is impossible to record everything a child does and 
says while observing them. 

•	 It can be hard to write quickly and to choose words 
well, so this technique requires practice. 

Snapshot observations
This method is a variation on written narrative, and 
has been used widely by early years settings. The 
idea is that the child is observed very briefly, for 
perhaps a minute or so, because the adult has seen 
something of interest that the chid is doing or has 
decided in advance that the child needs to be seen 

in a particular area of play or showing a particular 
skill. This short observation is often written onto a 
sticky note. Snapshot observations are also used as 
the starting point of the ‘learning journey’ method 
of assessment and planning.

Go to Section C2 in this unit to find more 
information about the ‘learning journey’ method 
of assessment and planning.

Link

Advantages of snapshot observations
•	 They don’t take long to write.

•	 Parents like to see what their child has been doing 
and these accessible information. 

•	 They allow for spontaneous observation and 
recording.

Disadvantages of snapshot observations
•	 They are very short and may not provide sufficient 

information.

•	 They may be subjective, as this is an open method 
of observation.

Target child observations
Target child observations note the actions and 
responses of a particular child over a continuous 
period of time. Target child observations require the 
observer to be very focused and to work intensively. 
The observer uses codes to ensure that they can 
record what the child is doing minute by minute.

When to use this method

This method is often used to learn about individual 
children and, while it can be used to provide a 
holistic observation, it is often used to focus on 
children’s social and language interaction.
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 Advantages of target child observation 
•	  It provides detailed information about a child’s 

activity over a continuous period.  

•	  Codes are used to enable the observer to write 
more effeciently. These can be made up by the 
observer to suit the observation. 

 Disadvantages of target child 
observation. 
•	  The observer needs to be 

familiar with the coding 
system and practise using it. 

•	  It can be diffi cult for others 
to understand the notes 
if non-standard codes are 
used. 

 Digital recordings 
 As technology has become 
increasingly cheap and easy 
to use, many settings are 
now using digital methods 
to record children. There are 
many advantages to using 
these methods. However, as 
with all methods of recording, 
it is vital to gain parental 
consent and ensure that all 
recordings are kept secure.  

 How to use this method 

 This is an observation method that does need to be 
planned ahead. It requires the observer to focus on 
only one child and means that the observer is not 
able to work with other children at the same time.  

1  Start by deciding which child is to be observed. 

2  Prepare or photocopy a record sheet (see Figure 
9.6 for an example). 

3  Read through and check that you can remember 
the codes to use. 

4  Write the start time on the sheet and use a 
stopwatch or clock to keep time. 

5  For each minute, record what the child is doing. 
Use codes to ensure that you can keep up. 

Individual child-tracking observation

Name of child Hamza Observer Steph Date 22/10/12

Age of child  3 yrs  2 months No. of adults present 2 No. of children present 6

Free play/structured play/directed activity

Time Description of activity Language Grouping Level of 
involvement

10.00 am TC scooping sand using left hand 
repeated movements

TC Æ P 4

10.02 TC burying r. hand, scooping with other Æ TC ¨ I 4

10.03 TC nods head. Other child copies TC, TC 
smiles

C Æ TC P 3

Key

Grouping Language Level of involvement

WG 

SG

P

I

= Whole group

= Small group

= Pair

= Individual

TC Æ A Balanced interaction between adult 
and child

1 = No activity

2 = frequently distracted

3 = Fairly continuous activity

4 = Absorbed in activity

TC Æ C Balanced interaction between target 
child and another child

A Æ C Adult interacts with more than one 
child

C Æ TC Another child interacts with target 
child

Æ TC ¨ Target child talks to himself/herself

TC Æ No interaction

 
  Figure 9.6 An example of a target child observation record sheet 

 Good organisation is also required for these 
methods, as it can be easy to forget when recordings 
were made. Settings using this method often create a 
digital folder for each child so that recordings are not 
lost andcan be kept in date order. 

 Using a camera 
 Using a camera either to photograph or fi lm children 
and young people is becoming increasingly popular 
as an observation technique. Either photography or 
fi lming can help you notice details that you might 
otherwise miss.  

 When to use this method 

 This method can be used to fi lm groups of children 
as well as individual children. If you wish to fi lm 
children with sound, it is important to choose 
situations in which there is not too much ambient 
noise. It is also important to be aware of any children 
who may wander into view whose parents have not 
given permission for them to be recorded in this way.  
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How to use this method

This is a straightforward method, as you need only 
decide what to film and then get started. It is worth 
practising first to ensure you can use the equipment 
easily. Remember to check that the camera has 
sufficient battery power. It is important to write down 
the time and date of the observation or to set the 
camera so that it does this automatically. It is also 
important to get children used to being filmed first, 
otherwise they may be more interested in what you 
are doing than carrying on with their play or activity.

Advantages of using a camera
•	 It is easy to review what children are doing and 

notice details. 

•	 This method is popular with parents, as they can 
see what their children have been doing.

•	 Older children can use this as a medium to show 
us what is important in their lives.

Disadvantages of using a camera
•	 Confidentiality can be an issue. Children can only 

be filmed with parental consent, and this includes 
children who are not the focus of the observation 
but who may stray into the shot.

•	 Recordings have to be kept secure.

•	 Background noise may prevent you from hearing 
what children are saying.

•	 Photographs only give limited information. It is not 
possible to know what the child did or said in the 
moments leading up to the photograph or film or 
immediately afterwards.

Sound recordings
It is now easy to record children’s speech onto a 
variety of devices including mobile phones, MP3 
players and other gadgets.

When to use this method

Sound recordings work well for recording children’s 
speech. It is particularly useful to make several 
recordings of the same child over time as a way of 
checking that children’s speech is progressing.

How to use this method

Choose a quiet place and note the name of the 
child and the date, either on a piece of paper or 
into the recording device. Talk to the child naturally 
to encourage them to respond as usual. If a child’s 
speech is unclear, either because of their age or 
stage of development, make sure that you recast 
what has been said. This is good practice – it 
is essential so that anyone else listening to the 
recording afterwards can understand what the child 
was trying to say. For instance ‘We go guirrel?’ may 
be recasted as ‘Yes, we are going to see the squirrels 
later.’

Play back the recording to check that it is sufficiently 
clear, then transfer it into the child’s digital folder.

Advantages of sound recordings
•	 Recordings can be done while you are with the 

child, which makes this a time-efficient way of 
recording.

•	 Parents can hear their child’s speech develop if 
several recordings are made over time.

•	 Parents can make recordings of their child’s speech 
at home. This can be useful if the child speaks a 
language different from that used in the setting.

•	 Where there are suspected speech and language 
difficulties, recordings can be played to other 
professionals as part of the referral process.

Disadvantages of sound recordings
•	 It can be difficult to hear what children are saying 

in noisy environments.

•	 It is not possible to see the child’s body language 
or facial expression or to see the context in which 
speech is taking place.

Using a camera is a popular observation technique
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•	 If recordings do not specify the time, date and 
name of the child, it may not be clear later when 
they were made or who was speaking.

Information from other sources 
Strictly speaking, the term ‘observation’ relates only 
to what you have actually seen and recorded at a 
particular time. Having said this, in practice, the 
term is used more widely and covers information 
gained in retrospect or from indirect sources, for 
example it might include something a parent tells 
you. Information gained that is not actually seen 
and recorded at the time is described as non-
contemporaneous. 

colour their reporting. For instance, parents may say 
that their child has shown very difficult behaviour 
when, actually, the behaviour is quite typical for the 
age range.

Event samples
Event samples are sometimes referred to as 
‘frequency counts’. The aim of these observations is 
to find out how often a specific type of behaviour or 
response takes place and also the context in which it 
occurs. They are often used when a child is showing 
unwanted behaviour, but may also be used more 
broadly. They can help a practitioner to work out 
the reasons for certain responses, and also provide 
evidence to show whether responses or incidents 
are increasing or decreasing. Event samples are non-
contemporaneous, as recording takes place after the 
event or incident has occurred. 

When to use this method

Event samples focus narrowly on the particular 
response of a child. For example you might decide to 
investigate how often a child has a tantrum and the 
context in which this occurs, or we might look at how 
often a child interacts with other children. 

How to use this method

A sheet that directs the user to the type of 
information to be collected has to be drawn up. 
There are no standard formats, as the recording 
columns need to reflect the observer’s information 
requirements. Commonly collected information 
includes the date and time as well as the context. 
Figure 9.7 shows an event sample focusing on the 
number of times a child interacts with adults in a 
setting. In this situation, it will be important to see 
whom the child talks to and for how long. It will also 
be useful to find out whether the child initiates the 
contact or if the adult does.

Once the record sheet is drawn up, it is only filled in 
when the specific behaviour or response is noted. In 
settings where several adults might work with a child, 
the person who was working with the child at the 
time could fill in the record sheet. 

Advantages of non-contemporaneous 
information
Information from others can help you build a holistic 
picture of a child in a range of situations and over a 
period of time. This is important, as you cannot be 
with the child in every situation or for every hour of 
the day. Other people can also provide additional 
viewpoints and so potentially counter participant bias.

Disadvantages of non-contemporaneous 
information
The biggest disadvantage of non-contemporaneous 
information is because no direct recording is 
available, you can’t be sure that it is accurate or 
reliable. For example, a child may tell you what has 
happened but may not include details that you would 
have wanted to focus on. You may not be given a full 
picture of what has happened, or an event might be 
exaggerated. In addition, parents and others may 
have different expectations of children and this may 

17

Observation, Assessment and Planning for Play and Development Unit 9

Non-contemporaneous – in the context of 
observing children, this refers to events that are 
recorded or reported after they have occurred.

Key term

M01_CPLD_SB2_2691_U09.indd   17 20/09/2012   09:17



Event Time Activity of child Social group Language used Comments

1 11.07 Playing in the 
water tray

Sam, Katie, 
Mustafa, Ben

‘Look, look! Water 
fell.’

Sam leaned over 
and said this to 
Mustafa and Ben

2 11.16 Playing with two 
beakers in the 
water tray, trying 
to transfer water 
between the two

Sam, Mustafa, 
Ben

‘Water splash, 
splash, splash’

Sam was showing 
Mustafa, while 
splashing Ben

 

 Advantages of event samples 
•	  They can help us understand the frequency and 

patterns of a child’s behaviour or responses. 

•	  They can be a way of monitoring the success of 
strategies by providing a baseline.  

•	  They produce detailed information on the 
behaviour being observed, can indicate events 
that may trigger the behaviour and confi rm if there 
is the need for concern.  

 Disadvantages of event samples 
•	  Others may need to fi ll in the record sheet if the 

observer is absent. 

•	  They require the observer to concentrate on one 
child for a long period of time.  

•	  It is possible that the child being observed will 
know they are being observed and that this could 
affect the outcome. 

 Sociograms 
  Sociograms  are used with children from around 4 
years old to look at patterns of friendships within 
groups. By asking children about their friendship 
preferences, a chart is created that shows which 
children are frequently named, whether friendships 
are reciprocated and whether certain children 
fi nd it diffi cult to name friends or are not named 
themselves.  

  Figure 9.7 Part of an event sample showing how often Sam interacts with other children 

 When to use this method 

 Talk to children one at a time when no other children 
are with them. Ask them to name their friends and, if 
necessary, use a prompt question such as, ‘Who do 
you like playing with?’ Remember to give children 
enough time to respond, and record the names that 
are given by each child. Then create the sociogram 
chart.  

  This practitioner is talking individually to a child in order to create 
a sociogram 

 

 How to use this method 

 It can be interesting to use sociograms as a starting 
point for further observations. Consider following 
up with those children who are not named by other 
children or who had diffi culty in naming any friends. 
It is also important to follow this up with information 
from parents and colleagues who may have seen 
children play with each other or who may have heard 
children talk about other children. 
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Advantages of using sociograms
•	 They can provide an indication that some children 

need more support in making friends. 

Disadvantages of using sociograms
•	 This can be a very unreliable method to use with 

4-year-olds, who will often base their answers on 
who they have just played with. 

•	 It can be more reliable with older children, but 
there is a danger that older children will mention 
names simply to please the questioner.

Information from parents and others
Parents and colleagues see children in different 
situations and so may have different views of a 
particular child’s development. Information from 
parents can be gained from questionnaires, 
structured face-to-face interviews or informal chats. 
Some practitioners also encourage parents to 
observe their children at home using a recording 
method such as filming.

Advantages of using information from parents and 
others
•	 Parents and other professionals will see children in 

different situations and so may provide information 
that would otherwise be difficult to collect. 

•	 In the case of other professionals, we may not have 
the expertise to collect it ourselves while they do. 

Disadvantages of using information from parents and 
others
•	 Parents may show participant bias as they want 

to present their child in the best light or try to 
second-guess what the setting wants.It may be 
hard to verify the accuracy of observations or to 
understand the context in which they have taken 
place.

Selecting appropriate 
observation methods 

It is important to choose the right method of 
observation, so begin by thinking about what type of 
information you are trying to collect. For example, if 
you are focusing on a child’s speech and language, 
you might decide to carry out a sound recording 
as well as a time sample. This will give information 

about how the child talks in relation to their age and 
stage of development as well as whom the child 
communicates with and how often over the course of 
a session.

Questions to consider
•	 What information do I need to collect?

•	 How focused does the recording need to be?

•	 How much time do I have to spend recording?

•	 How reliable does the recording method need to 
be?

•	 Do I need a combination of recording methods?

•	 Do I want open or closed methods of recording?

•	 How skilled am I at using the recording method?

Presenting records 
of observation 

As observations will be used to support planning and 
assessment it is important that they are presented in 
ways that are easy to understand and refer back to. 
The following should therefore be considered when 
presenting records of any observations that you carry 
out.

Legibility
It is important that records of observations are neat 
and legible, so that other people can understand 
them. Observations may be read by parents, key 
persons and other professionals such as inspectors. 
As part of your course, you may also have to present 
observations as part of an assignment. These must 
also be neat and legible.
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danger that inaccurate conclusions will be drawn 
about a child’s interests, needs or development. 

 Non-judgemental tone 
 It may be hard, but you should aim only to record 
what you see or hear – without elaboration and 
without using words that imply a judgement. You 
should not state what did not happen, such as ‘he did 
not say thank you’, as this was not observed.  

 Date of observation 
 It is important to write down the date the observation 
was carried out. This helps observations to be put in 
order and allows us to see the progress that children 
are making. It also helps the observation to be seen 
as valid. 

 Age of child  
 It is usual to note the child’s age at the beginning of 
the observation. This is usually recorded in years and 
months (for example, 4 years, 3 months). This helps 
anyone reading the observation to see how what has 
been observed relates to the typical development. 

C1   Be able to draw valid conclusions 
from observations of children 

 Observing children is just one step of the process of 
assessing children and making plans for their play 
and development. Once you have observed children, 
you need to interpret what you have recorded. 
This is an important step, as the conclusions that 

you draw should infl uence the short-term planning 
for the child. Your conclusions will also be used 
to help parents and others understand the child’s 
developmental progress. This section looks at ways in 
which you might draw these conclusions. 

C1   Be able to draw valid conclusions 

 Many qualifi cations require that learners present observations and assessments of children. The reason 
for this is that it shows whether learners have a good underpinning knowledge of child development. So, 
what makes a good observation? 

•	  Clear aims and relevant method – the more focused you are as an observer, the more accurate and 
detailed your observation record will be. 

•	  Open methods of recording – to show your skills, the best methods of recording tend to be open ones. 
This is because you can collect a wide pool of information about a child. Closed methods such as a 
checklist provide less insight into a child’s responses. 

•	  Detail – the more detailed your information, the easier it is to support your conclusions with evidence. 

 Did you know? 

 Contextual information 
 It is usual to note down information that helps 
the reader understand the full picture of what was 
happening at the time. This will include the number 
of children and adults around the child at the time of 
the observation. This is important, because children’s 
behaviour changes according to the group size and 
who they are with. You should also note down what 
the child was doing or what was happening when the 
observation began. For instance, ‘four children were 
around the sand tray and an adult had just added 
some more sand’.  

 Purpose of the observation 
 It can be helpful to write out the reason for carrying 
out the observation, as this helps anyone reading it 
to see what the focus of the observation was meant 
to be. For example, ‘the observation was carried 
out to determine whether child X talked more when 
alone with an adult or in a small group’. 
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 Identifying stage of 
development from observations  

 One of the key reasons for observing children is to 
check that they are making developmental progress.  

 Looking at the normative development may help 
you realise that a child’s development is completely 
typical for their age group. On the other hand, 
looking at the normative development may help you 
realise that the child needs further support. 

 Normative development is looked at especially in 
children’s earliest years. This is because the early 
identifi cation of needs often makes a signifi cant 
difference to later outcomes. One of the reasons 
why early identifi cation is so important is that 
different areas of development are interlinked. For 
example, a child with atypical speech and language 
development may fi nd it hard to control their 
behaviour and so may not be invited to play with 
other children.  

 Checking normative development is especially 
important when we look at young children’s 
behaviour. A child with a peer group whose 
behaviour is in advance of expected development 
may appear to be ‘diffi cult and uncooperative’ when, 
in reality, their behaviour is within the expected range 
for their age.  

 Looking at normative development can also help us 
to be aware of what the child needs to go on and 
do. This might help us in planning equipment and 
activities and also checking that we are providing 
suffi cient challenges. 

 How to relate normative development to an 
observation 
 A good starting point is to look at the developmental 
milestones given for the child’s age in reference 
books, and see how they relate to the skills and 
knowledge that the child showed in the observation. 
For instance, if the child was busy pouring sand from 
one container to another, how do these fi ne motor 
skills relate to the expected developmental norms or 
milestones? 

 Once you have established how the child’s fi ne motor 
skills relate to the developmental norms, you can 
then write a conclusion that shows the correlation. 

This has the advantage of showing the reader how 
the conclusion was reached. One way of doing this 
is to start by stating what you have observed and 
then quoting directly or indirectly what is stated in 
a reference book or on a trusted website. See an 
example in Figure 9.8, where a learner has made an 
indirect reference in support of her observation to 
the author Carolyn Meggit’s work. 

  Figure 9.8 An example of an observation note 

Janie, aged 3 years, repeatedly poured sand 
from one container to another. She often 
did this without spilling any. According to 
Carolyn Meggitt, this is typical of this 
age group.

 

 Children’s interests 
and preferences  

 As well as looking at children’s development, 
observations can and should also be used to look 
at their interests and preferences. This will help 
when planning for the provision of toys, resources 
and activities. Open recording styles of observation 
such as fi lming, written record or target child are 
particularly useful for identifying interests and 
preferences.  

 When looking at an open type of observation, think 
about the following: 

•	  With what or whom did the child spend the most 
time? 

 Did you know that there are different ways of 
referencing? 

 You can fi nd out how to use the Harvard system 
of referencing, which is now used in many 
universities, by searching online. To access a 
helpful website, go to  www.pearsonhotlinks.
co.uk  and search for this title.  

 Did you know? 
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 This may indicate a friendship preference or a play 
interest. 

•	  What level of engagement did the child show? 

 High levels of concentration and perseverance, 
especially during child-initiated play, are often 
indicators of interests and play preferences. 

•	  Facial expression 

 Children may smile, laugh or look intensely interested 
in things. This may indicate an interest or play 
preference. 

 How to identify interests and preferences 
 As with development, you should try to show the link 
between the interests and preferences that you have 
observed and your conclusions. In some cases you 
may realise that although you have seen the child 
smile or laugh, you have not recorded it. This is not 
good practice because, in theory, you are drawing 
conclusions about something for which you have no 
evidence. (This is one reason why it is important when 
starting out to keep practising observation. The more 
you do it, the more skilled you will become.) Read 
the following observation in Figure 9.9 by Akbar, an 
early years practitioner, to see a good example of an 
observation record. 

 Relating observations to planning activities 
and experiences  
 A good starting point is to look at the information 
from the observation and then pick out which parts 
relate to the curriculum framework that is being used. 
You may, for example, have observed a child playing 
a board game. From this observation, there could be 
several links to the curriculum framework. You might 
consider their social skills, as the game required them 
to take turns, and also whether the child understood 
the concept behind the game.  

 Once you have identifi ed possible areas to consider, 
you will then need to look in detail at the curriculum 
framework and consider what to provide next for 
the child. It may be that the child would benefi t from 
playing the game again, as they enjoyed it, but would 
also benefi t from further practice in recognising 
numbers.  

 Suggestions for next steps 
 After nearly every observation, you should think 
about what the observation has told you about the 
child and what else could be planned to support the 
child further. You should consider the child’s interests 
when doing this, as well as suggestions contained 
in the curriculum framework. It can also be helpful 
to look at the developmental milestones, which 
may suggest what the child is likely to be working 
towards. Information and ideas from parents are also 
important, based on what they know about their 
children.  

 Suggestions for activities, resources and play 
opportunities do not have to be very detailed but 
should be suffi cient to be followed up in the planning 
process. It is also good practice to make links to the 
observation so that it is clear what the next steps 
have been based on. Read the example in Figure 
9.10 written by Steven, an early years practitioner. 

  Figure 9.9 An example of an observation note 

 
During the observation I saw Michael spent
most of the hour playing with a toy shark, 
which he used in both the sand and the 
water trays. He also asked if he could take 
it to the snack table with him.

                  Akbar, an early years practitioner

 Planning activities 
and experiences  

 As well as providing developmental information, 
observations also have to be used to help us plan 
activities and experiences that will support the child 
further. This is often in relation to the curriculum 
framework that is being used in the setting. Many 
settings design observation sheets that include a 
section titled ‘Next steps’. This is where ideas for 
what could be planned next to support a child’s 
progress or interests may be written. 

 Relating theories of play and 
development to observations 

 Through observations, you can also think about how 
a child’s play and interests link to theories of play 
and development. By looking at the information 
gained from the observations and thinking about 
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  Figure 9.10 An example of an observation note 

Lorna showed that she enjoyed dropping 
things and having the attention of an adult. 
This game could be repeated, but extended 
by providing other objects for Lorna to drop. 
The adult could also name the object each 
time they returned it to Lorna, as this might 
help her to learn a new word.’

                     Steven, an early years practitioner

 

the theories, you are more likely to understand the 
reasons behind the behaviours that children have 
shown. 

 This can help you to be more strategic in guiding 
behaviour. It can also help you see what the child 
needs from you in terms of planning and further 
experiences. Earlier in the course, you looked at 
some key theories of development, and you are likely 
to be able to see these in action when you watch 
babies and children.  

 Go to Unit 2 in Student Book 1 to fi nd more 
information about theories that link to play 
schemas. 

 Link 

 Find out whether your setting observes children 
at play and relates these observations to play 
schemas. 

 Theory into practice 

 The importance of relating theories to what you 
observe children doing is one reason why you are 
asked to record this as part of the observations you 
submit during training. 

 How to relate theories to observations 
 As with relating normative development to records 
of observations, the key is fi rst of all to read through 
the observation carefully. You should then look 
in reference books for theories of play or child 
development and consider whether you can see any 
links. Record these links by explaining what you saw, 
which theory of play or development it may link to 
and why you have made this association. Read the 
example in Figure 9.11 written by Sarah, an early 
years practitioner. 

  Figure 9.11 An example of an observation note 

 
Hasan repeatedly dropped his spoon on the 
ground and each time giggled when an 
adult picked it up for him. I think that the 
attention he gained from the adult acted 
as a positive reinforcement and so prompted 
him to repeat this behaviour.

                     Sarah, an early years practitioner

 More than one theory at work! 
 In most observations, you should see that there is 
more than one theory at work. The case study is a 
good example of this. Children may be using objects 
to symbolise other objects, such as using a cupful 
of sand to stand for a cup of tea. They may also be 
looking for adult support, attention or praise. In 
addition, the way that they are playing may be giving 
them particular cognitive benefi ts.  

  Analysing observations  

 Meghan is 18 months old. She has been given a 
washing-up bowl full of coloured dried rice. She 
has been dropping toy animals into the rice and 
covering them over. She has then taken great 
pleasure in uncovering them and showing them 
to her key person. She has spent 15 minutes 
repeating this play. 

 After looking again at Units 1 and 2 in Student 
Book 1, see if you can relate theory to practice by 
answering the following questions: 

1  Why does Meghan repeat these actions? 

2  What play schema does this relate to? 

3  Why does she keep showing the animals to her 
key person? 

4  What skills is she learning and practising through 
this hiding and fi nding? 

 Case study 
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 Atypical development  
 From time to time, you may work with children 
whose development does not seem to link to the 
usual patterns associated with their age group. If 
you are a learner, you should fi rst raise this with the 
child’s key person. It may be that differences in the 
child’s developmental pattern have already been 
identifi ed. If on the other hand, you are working 
as the child’s key person, you should carry out a 
further observation, perhaps at a different point in 
the day or where the child is engaged in a slightly 
different activity. Double-checking that you are not 
jumping to conclusions is very important, and making 
sure that you have some evidence to support your 
concerns is also helpful. This evidence, usually in the 
form of observations, can be used to support other 
professionals if a referral is needed. 

 Working with parents 
 If, after observing the child further, you still feel that 
there may be potential concerns, you should talk to 
the child’s parents. It may be that they too have a 
similar concern or that the child behaves differently 
at home. As there are many factors that can affect 
children, the next step may be to carry out a series of 
observations over a couple of weeks, or the decision 
might be taken with parents to start a referral 

process. If a referral is made, it will be important to 
work closely with the parents so that information can 
continue to be shared. 

 Referring children 
 If there are concerns about a child’s development, 
the parents must give consent before any referrals 
can take place. The route to referral will depend 
very much on the type of concern that is raised and 
also how referrals work in your local area. For many 
referrals, parents will need to go to their family 
doctor or health visitor, who will in turn arrange an 
appointment with the relevant service, although in 
some areas, there are drop-in clinics, for speech and 
language therapy, for example. 

 Working with other professionals 
 When a referral has taken place, you may 
share observations and assessments with other 
professionals with the parents’ consent. You may 
also be asked to observe the child in order to 
monitor the effectiveness of strategies and the 
child’s developmental progress. In some cases, this 
may mean using a format given to you by another 
professional. It is important to remember that 
information cannot be shared in this way unless 
parents have given consent. 

C2   Understand the importance of planning to 
support children’s play and development 

 All settings working with children will have a range 
of planning techniques. These will depend on the 
number of children in the setting, the curriculum 
framework that is being used and also the beliefs 
of the setting itself. In this section, we look at the 
importance of planning and the range of methods 
used in settings. 

 The importance of planning  
 Children can learn a lot from simply playing and 
being with adults but it can also be helpful for 
activities and play opportunities to be planned 
for them that impart a variety of different skills 

and knowledge. To ensure that this happens, 
professionals working with children carry out planning 
based on children’s needs and interests. Where 
a curriculum is being followed, planning will also 
ensure that activities meet its requirements.  

 As well as ensuring that children’s needs are 
met, planning also has other advantages. In 
group settings, it helps staff to be organised and 
prevents situations in which children’s needs may 
be overlooked. Planning can also give everyone, 
including children, a focus and this creates a more 
stimulating environment that aids children’s overall 
development. 

C2   Understand the importance of planning to 
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Requirements of the 
curriculum framework

You will need to find out about how the curriculum 
framework in your country influences the planning 
process. Most inspectorates that look at how settings 
implement a curriculum framework will look at the 
planning in the setting. They are likely to check 
that all parts of the curriculum are being delivered 
and that these are appropriately tailored to meet 
individual children’s needs. To show that this is 
happening, your setting may have a tracking system 
in place to help staff plan activities in a balanced way, 
to include a balance of those that are adult-directed 
and child-initiated. You may also find that plans for 
individual children are drawn up that show how, 
over a period of time, the setting will support their 
progress. 

Figure 9.12 Information that supports the planning process

Find out about the requirements for planning 
that relate to the curriculum being used in your 
setting.

Research

Factors that influence planning 
There are many factors that influence what we plan in 
the long and the short term with the children we work 
with. In some ways, planning is a little bit like a jigsaw 
puzzle, as there are many pieces to consider. Getting 
all the pieces in the right order means that children’s 
developmental needs can be met alongside their 
interests, while ensuring that they make good 
progress. Figure 9.12 shows the information required 
in the planning process.

Observations of children
There is little point in planning any activities or 
play opportunities unless you are sure that they are 
suitable for children and that they will enjoy them. By 
carrying out observations, as you have seen earlier 
in this unit, you can work out what developmental 
needs children have and what their next steps might 
be. You can also observe their interests and think 
about what they enjoy doing.

Evaluations of previous activities
As well as carrying out observations on children, you 
can also use our evaluations of activities that they 
have been involved with to help us with our planning. 
For instance, a small group of children who enjoyed 
playing a particular card game may enjoy playing a 
similar game.

Curriculum framework
In settings that follow a curriculum framework, 
planning will be heavily influenced by it. In England, 
for example, settings using the EYFS will need to plan 
activities that cover all of the seven areas of learning 
with the aim of helping children reach the early 
learning goals. In schools, children may be working 
towards literacy and numeracy goals, depending on 
the curriculum that is being followed. 

Find out more about the EYFS by visiting the 
Foundation Years website. If you are working 
in a setting in Wales, you can find out more 
about the Framework for Children's Learning 
by going to the Welsh Government website. 
You can access these websites by going to  
www.pearsonhotlinks.co,uk and searching for 
this title.

Research
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Information from parents
Parents can often help you in your planning. They 
may have long-term goals for their child and 
wherever possible you should be trying to support 
them. In addition, parents may give you information 
about what they see their child doing at home and 
have ideas about how to build on these interests and 
strengths.

Information from children
You should be involving children in planning as much 
as you can. You may listen to children’s ideas about 
the equipment, resources and activities that they 
would like to use and do. You can also learn about 
children’s interests and preferences from observations 
as well.

Information from other professionals
Where children are receiving support from other 
professionals such as speech and language therapists 
or physiotherapists, it is good practice wherever 
possible for settings to use information about 
activities or support that the child needs when 
preparing plans.

Plans for children with additional needs
Children with identified additional needs may have 
individual education plans (IEPs) drawn up with 
the aim of focusing activities and adult support on 
specific developmental needs. These plans should be 
looked at by settings when they are drawing up their 
plans. 

Planning methods 
There are a number of ways in which settings carry 
out planning. As planning processes and formats 
change from setting to setting, it is worth finding out 
from each of your placements, their processes. 

Long-term planning – groups
Most settings will have some type of long-term 
planning. Some settings’ long-term planning is 
done every three or four months, although others 
may plan for a year at a time. Long-term planning 
helps settings to schedule in specific activities or 
topics, outings and festivals. Where a curriculum 
is being followed, such as those in schools, long-
term planning will also be linked to curriculum 
expectations for the year group. Long-term planning 
for most settings centres around the whole group 
rather than individual children, as it is only of a very 
general nature.

Short-term planning
Most settings will also have some form of short-term 
planning. This is likely to show what groups and 
individual children will be doing over a relatively 
short period of time – a week or a day, for instance. 
Short-term planning is likely to show links to curricula 
frameworks and also to children’s developmental 
needs and interests. Short-term planning often 
consists of more than one type of plan.

Weekly plans

Many settings will have weekly plans. These show 
the activities, play and outings that are planned for 
the week. They may also include specific activities for 
individual children as well as for groups of children. 

Daily plans

Some settings also produce daily plans. These show 
the activities, play opportunities and the routine 
for the day in more detail. They may also be used 
to indicate which adults will be working with which 
groups of children, and where.

Activity plans

These show single activities or groups of activities 
and are drawn up to support individual children’s 
developmental needs, or to help groups of children 
make progress within a curriculum area. 

Go to Unit 18 to find more information about 
additional needs.

Link

Ethos of the setting
Some settings have their own very distinct ethos 
and this is reflected in the curriculum. A Forest 
School setting might plan to take children out into 
the woods to support their acquisition of outdoor 
skills. Similarly, a Montessori setting would follow 
the methods outlined by Maria Montessori and their 
planning would be tailored accordingly. 
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 Continuous provision sheets 

 Most settings offering early years provision 
will provide a play-based curriculum. The term 
‘continuous provision’ is used to describe the way 
that resources and activities for play are provided 
continually both indoors and out. This allows children 
to choose what to play with and is one way in which 
settings can provide both adult-directed and child-
initiated play simultaneously. As most settings have 
plenty of toys and resources that cannot all be made 
available all the time, many will plan what to put 
out either on a daily or weekly basis. Resources and 
activities are likely to be chosen to give children 
access to several types of play. Settings may also link 
their provision to the curriculum framework in the 
planning. Where resources or activities are put out 
with specifi c children in mind, this might be indicated 
on the sheet. An example of a continuous provision 
sheet is shown in Figure 9.13. 

 Plans for individual children 
 Alongside plans that show what has been planned 
for groups of children, most settings will also have 
individual plans for children that will feed into the 
group plans. Planning for individual children is usually 
done in the medium and short term. This is because 
children’s interests and needs can change quite 
rapidly.  

 Individual education plans 

 For children with additional needs, most settings 
will use medium-term plans. These are often called 
individual education plans (IEPs) and they will be 
compiled with the input of a Special Educational 
Needs Coordinator (SENCO) and the child’s parents. 
The plan will show some particular developmental 
areas that will be the focus of activities, usually 
over a four- to six-week period. Children’s IEPs will 

Activity Monday Tuesday Wednesday Thursday Friday

Small world 
play

Role play 1

Role play 2

Board games 
and jigsaws

Sensory 
materials 

Mark-making 
area

Water

Dough

Sand

Construction 

Exploration 
and 
investigation

Creative area

ICT

Other

Cars
sawdust 

Cars
(ML    ST)

Dinosaurs
Turf

In the living room

At the hairdressers Develop through week

2 x 4 pieces
(ST)

Gloop Soap flakes?

“At the 
printers”

Develop through week

Clockwork
toys

Cake cases
    buttons (LT)
Buttons

Wooden
blocks
Digi microscope
(collect things
on walk)

Collage      Junk modelling
     (ST)
Beebots Digi microscope

(BT)
Beebots

Visit to scraps

Sewing kits Marble run

 
  Figure 9.13 Many settings only partially fi ll in the sheet at the start of the week. The sheet is added 
to and changed based on children's observed interests. These interests can be marked with children's 
initials. 
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Figure 9.14 An example of a learning journey format

help support the setting’s short-term plans, so it is 
important that suggested activities from the IEP are 
also included in the group planning. 

by a photograph is used to record an area of 
learning. These can form the basis of an assessment, 
along with some ideas about activities that can be 
planned as a result of the observation.

Go to Unit 10: Section C to find more 
information about planning for activities from 
the IEP.

Link

Learning journeys

Many settings have combined observation, 
assessment and planning for individual children by 
using ‘learning journeys’. The idea behind these is 
to build up a portfolio of children’s progress and 
interests, which can be shared with parents, but 
also the children themselves. Most settings that use 
learning journeys find that they are a great way of 
bringing together observations and planning. Figure 
9.14 shows how a snapshot observation accompanied 

Observation Ayse found her shoes when I said that it was time to go outdoors. It took her a 
moment, but she was able to work out which shoe went on the correct foot. She 
managed to fasten the buckles without any support. She was very pleased with 
herself.

What does the 
observation mean?

Ayse can now put on most of her clothes and shoes herself.

What next? •  Give Ayse time so that she can get dressed herself.
•  Show her how to use a zip and find dressing-up clothes that have zips.
•  Look out for role-play clothes that will help her to practise using buttons, zips 

and buckles.

Links to the EYFS PSE Self-care (30–50 months)
P.D Using equipment and materials (30–50 months)

Notes for the next 
observation

CLL Look out for examples of mark making and also record speech.

Observations are carried out fortnightly by each 
child’s key person to review the different areas of 
development. Every six weeks, a summative record is 
produced to show the child’s progress in each of the 
seven areas of learning based on these observation 
sheets. At planning meetings, key persons talk about 
what activities, needs or interests their key children 
have. These are then incorporated into the weekly 
plans.

Reviewing plans 
As with other areas of work with children, it is 
important for settings to review the effectiveness 
of their planning systems. This is because when 
planning systems are working well, children’s 
individual needs are met and activities are sufficiently 
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D   Be able to create, implement and 
review activity plans for children 

 Activity plans are used in many 
settings to help promote 
acquisition of specifi c skills and 
knowledge. Learning how to create, 
implement and review an activity 
plan provides us with a valuable 
thought process that will be useful 
on an almost daily basis. In this 
section, we look at how you might 
create, implement and review 
plans.  

 Creating appropriate 
plans for play, 
development 
and learning  

 A good activity plan is really about 
a way of organising your thoughts 
about providing for children. Figure 
9.15 lists the things to think about 
when creating an activity plan. 

 

 

D  

Activity
Think about what you will call the activity. For example, this could be something like ‘bubble painting’. Is an explanation of the  

activity required?

Vocabulary
In some settings, you may be asked to write a list of vocabulary that you will need to attempt to use with the child/children during 

the activity, so bear this in mind when planning your activity. 

Purpose
What is the reason behind the activity? 

This could be to develop a speci�c skill that would support a child’s development, extending a child’s or a group of children’s 
interest in a particular area, or to develop a skill or knowledge detailed within a curriculum framework.

Rationale 
Give an explanation about why you have chosen this particular activity. We know that children learn best when an activity is interesting 

and they can be fully involved in it, so you should focus here on why the activity will appeal to children. (At this point, you may realise 
that your activity is not exciting or interesting enough, and if this is the case you will need to think about planning another activity.)

The role of the adult
Outline what the adult will be doing during the activity. They may take on an active role, showing children how to carry out the activity 
or guiding them through it, or they could take on a facilitating role where the adult reacts to, and is guided by, the child’s interests and 

play during the activity. If you are working with a child who has an additional need, you should also explain how you will meet this 
need. For example, if you are working with a child who has a hearing loss you should make sure that you locate the activity in a quiet 

Bene�ts
What are the overall bene�ts of the activity for the child or children? Think about developmental bene�ts and try to make your 

points as detailed as possible.

Health-and-safety risk management
Think about whether the resources you need or the activity itself may have health-and-safety implications. If this is the case, explain 

how you will manage the risks.

Resources and location
Think about what resources you will need. Resources may include things such as aprons. Think also about whether the activity 

needs to take place in a speci�c place.

Time required for preparation and clearing away
Think about how much time you will need to prepare for the activity and also clear it away. 

Links to the curriculum
If you are in a setting that follows a curriculum framework, you should state the links between the activity and areas of the 

Maximum group size
Is the activity going to be carried out by more than one child? If so, are there a maximum number of children that can participate?

 Figure 9.15 Things to think about when creating an activity plan 

challenging and this in turn means that children 
are likely to be making good progress. Settings 
need to consider whether their planning refl ects 
the needs and interests of the children and also the 
requirements of the curriculum framework that they 
are using. It is also important that children’s individual 
needs are refl ected within group planning. This can 
be demanding, as there is a often a tension between 
creating a manageable system where staff are not 
spending too long on paperwork while ensuring that 
planning is suffi ciently detailed and robust. This is 
one reason why settings will often continually review 
and try to improve their planning systems.  

 Here are some questions to help you review plans 
and planning systems: 

•	  Are each child’s interests and strengths refl ected in 
the planning? 

•	  Do plans refl ect the education requirements of the 
curriculum being used? 

•	  Are plans used and referred to by adults working 
with children? 

•	  How do plans show what will be happening in the 
setting on a day-to-day basis? 

•	  How are plans shared with and contributed to by 
parents? 
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importantly what benefi ts the activity is likely to offer 
the child. All that remains is to implement the plan, 
which is a skill in itself and depends on a few basic 
principles. 

 Involving children 
 Good activities involve the children fully. Young 
children fi nd it hard to sit and watch and be passive, 
so be ready to get children involved early on. This 
might include them helping to set up an activity 
or being encouraged to make suggestions. It also 
means that the design of the activity should allow for 
choice, suggestions and plenty of participation. 

 Talking and listening 
 Children benefi t from talking as they are learning. 
Simply listening to an adult is not likely to help 
their learning process. If you have planned an 

 Formats for planning activities 
 There is no single format for creating an activity 
plan. In some settings, paperwork for activity plans is 
kept to a minimum, while in others, more emphasis 
is placed on this. Whatever format is used in your 
setting, the process of planning an effective activity 
remains the same. It is likely that your training 
provider will give you a sample format to help you 
get used to the process of creating plans. As you 
have already seen, you will have a number of things 
to think about, such as resources, the role of the 
adult, the links to the curriculum and the reason 
behind the activity. Figure 9.16 is an outline of a 
sample activity plan that you can use or adapt. If you 
decide to create your own format, make sure you 
allow suffi cient space for detailed planning. 

  Figure 9.16 A sample activity plan 

 

Activity

Aim and rationale

Links to curriculum

Resources

Location

Health and safety

Individual needs

The role of the adult

Additional comments

 Find out about the way that your setting plans 
activities for children. 

 Research 

 How to implement activity plans  
 If you have written a good activity plan or gone 
through a strong thought process, most of the work 
of setting up and organising the activity should be 
straightforward. You should already know what you 
need in terms of resources, where you might go and 
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Why is this adult-directed activity working well?

adult-directed activity, you will need to make sure 
that children have plenty of opportunities to talk 
spontaneously and freely, such as chatting while they 
are cooking with you.

Learning should be fun
We know that children are most likely to learn, 
concentrate and persevere when an activity is fun. 
This means that you should constantly monitor their 
reactions and reflect on whether they are engaged in 
the activity. This might also mean you have to adapt 
the activity or even, in some cases, abandon it.

Allowing for spontaneity
Most experienced early years practitioners will tell 
you that children are very creative and will often find 
inspiration and have ideas that we had not thought 
of. It is good practice to be flexible, and not to worry 
if children learn or discover something other than 
what you planned. In addition to children changing 
the activity, unexpected events such as the arrival 
of snow, a rainbow or a hamster on the loose may 
mean that carrying on with the planned activity may 
no longer be appropriate. Being ready to adapt and 
change your plans is therefore important.

Review plans and 
planning methods 

Reviewing plans and activities is important, as it 
enables us to improve our planning, and also to think 
about children’s needs and possible next steps. After 
you have carried out an activity, you will probably 
have plenty to reflect on, but it is worth spending 
time thinking about the following:

•	 How engaged were the children during the 
activity?

This is quite a good starting point. Children who were 
very engaged and who participated well are likely to 
have benefited. If this was the case, it may be that 
you could build on this activity again for a particular 
child or group of children. On the other hand, you 
may have found that a child or some children lost 
interest. This might mean that a different approach is 
needed with those children in future.

As we know that language is connected with learning, 
you might also like to reflect on how much speech 

individual children used and to whom they spoke, or, 
in the case of babies, vocalised.

•	 Did the activity meet its original aim?

Look back at the plan’s original purpose and consider 
whether you feel that this was achieved. If not, think 
about why this was and whether other types of 
activities might have been more suited to the child or 
children.

•	 How did the activity link to the curriculum 
framework?

If you made links to the curriculum framework, think 
about whether these links were correct. It may be that 
more was covered than you expected. Most settings 
keep track in some way of the parts of the curriculum 
that have been covered.

•	 Which aspects of the activity and the plan were 
successful, and why?

It is important to understand why activities with 
children work well. This gives us useful insights for 
future planning. Factors that affect the success of an 
activity include the type of resources used, the level 
of challenge or novelty, the way in which the adult 
was involved and to what extent the activity built on 
children’s interests. 

•	 What aspects of the activity could have been 
improved, and why?

While some activities go to plan, others do not. There 
are a huge number of reasons for this. It might be 
that the timing or the location was not good. It could 
be that the number of children was too great or that 
your style was too controlling. Some activities may 
not have been sufficiently appealing or challenging 
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  Figure 9.11 An example of an observation note 

for children or there may not have been enough 
variety or interest in the resources.  

 We also know that young children are affected by 
whom they are with. It may be that your relationship 
with the child or children is not suffi ciently developed 
for them to feel totally at ease. This is particularly 
important to refl ect on when you are working with 
children under 3 years old. 

 Next steps for the children 
 After each activity, you should be thinking about 
children’s next steps. It could be that a child really 
enjoyed the activity and it would be worth repeating 
it with them, or perhaps a child struggled with a 
concept or skill and so adapting the activity or 
thinking of a new approach might be important. If, 
during the activity, you spotted that children were 
keen to use the resources differently, you might think 
about how to organise this. 

 Next steps for you 
 You should spend time thinking about what you have 
learned from planning and carrying out the activity. 
Perhaps you have learned about the importance of 
preparation or about children’s interests at certain 

ages. It may be that you have learned what to do 
if an activity is not working or is not enjoyable for 
children. It can be helpful spending time talking to 
an experienced practitioner about what happened 
during the activity, as their thoughts might help you 
gain more insights. 

 Writing up a review of an activity 
 It is easy to make statements such as ‘all the children 
enjoyed this activity’, but it is good practice to 
provide a reason for your statement and to make it 
as detailed as possible. The quotation in Figure 9.17 
provides a good example of this. 

Zoe and Thomas were engrossed in the 
activity and were disappointed when it was 
lunchtime. I think that this indicates that 
this activity worked well for them. Damian, 
on the other hand, lost interest within �ve 
minutes or so and I feel that this activity 
may not have been suf�ciently challenging 
for him.

                     Grace, an early years practitioner
 

1  You have been shortlisted for a prestigious job 
in a children’s centre. As part of the interview 
process, you are required to show detailed 
knowledge of the observation, assessment and 
planning process. On the day of the interview, 
you will be expected to carry out observation, 
assessment and planning and afterwards you 
will be asked in-depth questions to assess your 
underpinning knowledge and your ability to 
self-evaluate. In preparation for this, you have 
decided to practise this process and also have 
a mock interview with your current placement 
supervisor.  

2  Carry out fi ve observations on one child using a 
variety of observational methods. 

3  Present these observations. 

4  Explain why you used these observation 
methods. 

5  Use the observations to analyse the child’s 
play and development using theories of 
development, play and developmental 
milestones. 

6  Using your analysis of the child’s stage of 
development, interests and play, make 
suggestions for a range of activities, then 
produce and implement two activity plans.  

7  Evaluate your own practice in observing, 
assessing, planning and implementing activities. 

8  Consider the importance of observing, assessing 
and planning for children in early years settings. 

 Assessment practice 9.2  3B.P2 | 3B.P3 | 3B.M2 | 3B.D1 | 3C1.P4 | 3C1.P5 | 3C1.P6 | 3C2.P7 | 3C.M3 | 3C.M4 | 3C.M5 | C.D2 | 3D.P8 | 3D.P9 | 3D.M6 | 3D.D3 
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 Ready for work?  Ready for work?  Ready for work? 

  What can I do to stop a child from coming up 
to me when I am observing other children?  

 This is quite a common problem. You can try 
telling children that you are busy but will talk to 
them or play with them later on. If this does not 
work, try using closed body language and avoid 
making eye contact with them.  

  I have tried to use target child observation, 
but I keep forgetting the codes.  

 You can devise your own codes if this makes 
it easier. Then you can either rewrite the 
observation substituting conventional codes or 
you can retain your own, but put a clear key at 
the bottom. This means that someone else can 
read what you have written. 

  I observed that a child who is now 4 years 
old does not have hand preference. I am not 
sure what activities I should plan. Help!  

 Hand preference can be strengthened with 
activities that require both hands, but 

where one hand stabilises an object 

and the other is active. Unscrewing a bottle or 
peeling a banana are examples of this type of 
two-handed activity. 

  When should you share observations with 
parents?  

 It is good practice to share observations with 
parents as soon as you have carried them 
out. While some parents may be interested in 
reading or seeing them, others may prefer you 
to explain to them what you have seen. 

  My setting does not write up observations 
with theories and links to milestones. Why 
does my teacher/tutor ask me to do this?  

 Learner observations and conclusions are often 
more detailed than those used in settings. 
This is because learner observations train 
you in the process of observing and thinking 
about children. The idea is that later on you 
will have these skills and use them to think 
about children, even if you do not write down 
everything you know.   

 Skills for practice 
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 Kristie Hannagin   Preschool staff member 
 We are very proud of our observation and planning process. It has taken 
some time for us to feel that it is working well, but I feel that we now have 
a pretty robust system that adults new to the setting and, importantly, 
parents can understand. This is important because we try to share and 
involve parents in every aspect of our work and, thanks to the easy-to-use 
system, parents are able to contribute their own observations and ideas. 
This is normally done with the child’s key person.  

 As a manager who used to work in the National Health Service, I am 
very keen for staff to be aware of children who are not making the usual 
developmental progress. I always advise my staff to have a quick look at the 
developmental milestones before they begin to observe a child, especially if they 
are new to working with the age group or they have not been with them for a while.  

 We also try to make sure that information gained from observations is not just put in a 
child’s folder and then forgotten. Each week, when staff are dong their short-term planning, 
children’s key persons will contribute ideas for activities, toys and resources based on what 
they know their key children need. We also show this on the planning sheet by adding the 
child’s initials in the appropriate place. 
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Further reading 
and resources

Barber, J. and Paul-Smith, S. (2010) Early Years 
Observation and Planning in practice, London: 
Practical Pre-School Books.

Walker, M., Hobart, C. and Frankel, J. (2009) 
A Practical Guide to Child Observation and 
Assessment (4th ed.), Cheltenham: Nelson 
Thornes.

Tassoni, P. (2012) Penny Tassoni’s Practical EYFS 
Handbook, (2nd ed.), Oxford: Heinemann.
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